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Some of the prohieis that exist 
educational research and derelop^^^ in ihich better 

opportunities f or adtranced^^leve^ and job advancement 

could be provided are des^ Three ^stages cf lomen 's professional 

deveiopifent are considered: the student years, the early pcstdoctoral 
years fone-to-five years after the degree)^ anih the intermediate 
professional years, problems related to the selection of vcmei? to 
graduate pro grais for ttaining in educational research and 
deveibpSent include: specific prerequisite ccurserequ^ 
institutibnal reguireients sucp as limiting financial aid to 
full-time students; different!^ that^are held for 

females and males bf educational research faculty members serving on 
interview and r,€vie« committ(?es; and women^s lorn expectations for 
their own careers^ Both in the fbrmal training in the classr obi and 
in the informal interactions tiilih other stu^^^^ the 
ficman f tudent melts obstacles to Her prbf essibnal deVelbpmehti There 
is evidence to suggest that males are mbre often trained as feseafcfa 
assistants while femaliQS are trained as 

f a^ed by most wbmen in the early postdoctoral years include the lack 
of postdoctoral training programs or internships for wcmen in I 
educational research^ finding the initial postdoctoral ^ob^ and 
aeveloping the professicnal skills^that the ibt requires. Among the 
nrobiems encountered bv vomen facuitv in thA ititPtiPi) i^'i^^ 
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Iritrbductibh. 



The 'purpos^ of this paper' is to describe some of the problems that 
exist for women \in educational research and deveidptneht and to describe : 
ways in ^ich better opportunities for advanced levels of training * arid , 

for job advancement' could be provided, Th is - paper does not provide 

' • ' • t .• • '\ '■' ' ■ ' - ^ ' . ■ ' ' \ . ■ ' 

extensive documentation for the need for such opportunities since such. 

information has aiready been collected (Lipnian-Blimieni Stivers^ Tickamyeri 

& firairiard, 1975; Tittle, .Saarib; & Dehker^ 1975; NIE/AERA Higher^ Education 

Camponent Meeting, Prbgramtb Increase the. Participation- of Minorities ^ 

arid Women* in Education Knowledge Producn6n and Utilizatidn,_ 3t'976>, , r 

Instead^ this paper wiii focus on issues of Concern tb wbmeri in general,' 

as well as to the special needs bf wbmeri iri educational research and ^ 

deyeldpm'erit; specif ic kirids of training and opportunities needed for : 

more wbmeri to become established in the prof ess ion will be. suggested . ; 

'This discussion willt deal with three stag^s^^f women's prpfessibrial 

deveiopraent: (1) the student years; (2) the early pdstdoctoral years CI 
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. I- Student Years . 

. When Wi6men> jseek to enter graduate programs for train irfg in educatidnaL 
research sind development ^ ' they may encounter a number of barriers that 
limit their profess idhal deyelbimieht, 'The first set of these problems 
occurs in the selection of and isntrance into the graduate prdgratiis^^ while 
t,he second set of problems occ;urs after the student is enrolled and^ 
\:dmpiet irig her; tra/inlng, * i 



Problems Relatgd to Selection . The evidence showSs^that in top-ranked 

~ I • \ 

graduate schools a i^arger percentage of men than women aft accepted . * ^ 

_ __ - , _ _ ■ ^ _■_ ■ __ • _ . " i 

(Sdldmdn, 1974), It also shows (Lipmah-Blumerr^-''^^ women . 



members 'of the American Educatiahal Research Assdciatibh are less* likely 

to hold a doctor's degree 'than are male members and that women are more, 

* - ■« ■■ ■ ' , 
likely than men to have attended graduate school on a part-time basis. ' 

... ' * ^ 

What causes'* these differences? 

One problem may be the criteria establistied by the graduate schools, 

' ' ■ ♦ . • -. 

themselves, for the'^ select ion of students'. While it is aniikeiy that ^ 

' i . ' ■ " » ■ . . ■• . 

graduate, departments^ of educational research, and related »fiBlds- would 
violate Title- iX and\indicate specific prefer^nde fdr male students^ 
it is pbssibli^l^ at apparent criteria and unspoken beliefs 

and expectations make ^t more difficult for females than males to enter 
graduate training in eciucational research. For example , departments- may 
state a preference for students with strong background in mathematics. 
While this critecLcih appears to be' both rational and neutral, it will 



. cleaFly docii^nted (Sells, 19^ b6 oii^ of the^critical filters for .. * 

the p^rticipatidn of women arid minorities ^ri mariy fields of wrk and- 
study. While the basic solution to this prpblem goes back. to providing 
fprpecondary school age yqung women and their counselors, the information 
necessary to demonstrate, to .them th"e importance' of mathematics trairiitlg 
for their future careers^ other act ion can be taken, in later years.. 
This could include spepial training progrSs in math6ma|ics' and in other 
subject ireas Which can be identified to function as barriers to women. ' 
in ^pfdef to allow wdmeri iriteirested iri eriteririg prbgramsj in educational 
research to meet the requirements . Such programs 'w!qi^^ 

helpful . to women \dib have ihterSipted. their edp^^t^ or . 



who afe entering graduate work irj educati^al^esearch a^ develbpiteiit 
after employment iri other aireas. Iri^^ditibri, research is required to 
determine the eixterit to :,i^ich 6ucjt^pr^requi|if e courses are .really rel^- 
want to suecess iri these gradate programs: and :: iS later prof es is ional 
employment, it may well be, that not all the requirements currently, set 



by most graduate prdgram^s iri educatidrial research are rieeded dr^ iri 



some cases v;ti*ei:e it ^is appropriate for the student's planned area of 
specialization, some requireme'tits can, perhaps, be waived. 

fft.^ddition to specific prerequisite course requirements, g^iaduate 
prpgiramg dfte^' iiripdse rules^ arid regulatidris which may, uriiriterit ibnally^ 

limit the ighrollmerit of women. Institutional ptacticfes^ such 'as failure 

* ./ L ■_ .:._Ji /: _. _._ . . .. . , . .* " : i_ :_ 

t.o provM^ child 'car^ contribute to this problem. Every 

:ef forty should be made tb have a review* of institutional pdlicies arid the. 



Special grbups pbtfhtial students, fb^r example^ residency req[uiremeht:^ 
. and limiting' financial aid to ful.l-t ime students may ^impose a particular 
^barrier to ahyo^ie who fias respopsibilitiep otfier than as a student- 
(individuals frcp lowr-lncome families^:, j^nd wcrtneti are/the g often 
af fee tfediby Such policies^ ; Tittle, et al . (1975) state that ff\?er half of 
the ihstitutibris offering dbctbrates^ in,' educ'at ion limit financial aid^to 
full-t ime studehtsv Some ' collegjes or departments have imposed age . 
limitations for entrance to graduate programs ,^ap|jarently: in -an attempt* '* 
to maximize the rate of return j:b;'th^ iris'titutibh'':s' inve^ \ 
^Student. Such restrictibhs affect alT students who seek to enter graduate 
; traija^irig t in educational feseafcfe afier* engaging in othe'r careers, such as 
teaching or fiomefiSking, but, again, women* and individuals from low- income * 
backgrounds may be Mspfppbrtijbnally affected. .Because these iric ividuals • 
may bring special insights and abilities tb xtheir new careers,, age restj'icr 



tibhs for students do not serve the best interests of the professibr 
Closely ^related to this topic. ij. the recognition .of learning from ^ior. 
experience. Individuals with extensive experience as school teaifhers, 
administrators, or . school board 'members may well (and* shbuld) resent S.; 
being required to take a course, such as "The Role of the School in 



American Society," 'which is intended as an overview fbr entering students 
who, presamiabiy, have had na prior introduction tb the topic. 

A more seribus prbblem bcQurs during the credent lal*^ review and inter- 
yiews .of-male ^rid female 'graduate school applicants: Different -expectat ions 
are held for females and males by most people in our ^society, including, many 



educational research^faculty. TlluSj both ih.the sele^ individuars 

t 



graduate progra^^ for emploifieri^ widely held 

f-' - st^rebtypes such- as: .* > ' ' , 

; • . . • womert are less nifitel|ig ^ . • ; 

' . - • women do not ha^e a real connnitmeht to<>a, career , 

*; ^ > 'women are irrespohs ible and emotionally unstable, 

• • • f ; ' .; • . ■ ' . <' ^ . . .V • ^ . »^ 

: act a6 bijrriers to the s^eotion of wonien: Additiigially , interview commit 




tees may: also want women' to, meet wh>t5^hey- consider 'to be the' cultural 
stahdards of "^prbplriately fem^ for example*, 

beyihg nohassert iye.^ as well as/ demons trating tlie competencies required of 
• -males .^Work by Cost^^^ Feiijsteirt, Kidder Marecel , and J^ascale (1975) 
• has shown th^t women who violate sex^ fexpettat ibris are likely to 
receive aqgatj^ve^ evaluatiohs, Materials ate available to help individuals 
become aware of " th.e' sex-role stereotypes that they fibld. these should ; 
be^ made available to all individuals 'who aire involved in the selection 9X 
/ Students for graduate programs In educatibhal r^ In additibhj, 

^/si>ecial_traihirig programs fqr faculty, engaged iii ttje Selection of sjpdehts 
should be designed to help these ihdiviSuais: learn to recognize these 
inappropriate expectations and to- di^l witii student- selection in ^ tnore^ v 
equitable manner. Interview guides and dtiher 'kinds evaluatibri guides 
I need_ to be develbped to hel-p those .engaged "i^student selection to, focus 
f^e relevant competencies' and experience's of the women' and men being 
interviewed and to avoid introduction extraneous topics into the ^ 
selection procej^* Finally, there heeds tb be research (at the department 



■ s -_- J? 



One more problem related *tb ; the entrance of to graduate pro- 

grams in/ educational, research lies with women's low expectHa^ ions fdt ^' 

j^fi^r own 'careers, JPart of tlie reason , for thiis is that wQinehi as well%3 
m<^,Way beli^fve the kinds of stereotypes stated above. Even if they do 
hot hold these particular stereotypesj women often ate affected by the 

'^societal eXpectat ions for them and^ ais^a^^^solt, t^ay underva themselves 

and their own abilities. As a result, women may ^eek to enter less . . \* 

'cltallenging^ra^uate prdgriBis or program? in 'less prestigious institutibh^ 

■ - ' " • ■ . . ' - ' ■ ■ . 

thih"will meh'of comparable abilit.y; this may theft limit their later 

professional: opportunities. Such, fieelings of inadequacy may also be a 

■ ■ < ■ ■ ■ - ^ ■ 

factor in determining thaV women without family respbh ^re 

Still more likely than men to enroll in gr^iiate work on a part-time • 



basis (wjiich allows the opportunit^y to pretend that one* is not fully** ' 

. v„ . --- , .-^ - - - -■ ■- ■. -'- '■ ■-. -• ■ :■ - ' 

committed to obtaining a graduate degree) as well as to women '^s greater 



;iiikelihood of terminating their graduate work with the Aster's degree 

- ■- _ - -.. „ -■_ - -.'ir- ■' . "\s ■ i 

instead of the dbctbfate.: Research is heeded to determine 'the extent to 
which such attitudes are a- factor in women's participation in graduate 

_ _ ^ " __ ■ ■_ ■ _^ ; . _ _y _ _ _ ^ _ . ' ■ 1 

programs in educational research. Specific attitudes .arid their precursors' 

" - -, - » ■ . . t ' - . - ■ . 

.need to be f identified as well as interveritibri* programs devised to rectify 
this situatibri. Women can be helped to oyercpme such attitudes by 
prpvidihg th6m with better information about careers in educational 
research and about other wpmen's success in completing graduate tr^iriirig 
in this field. Material:S for prospective wb^eri s^ iri; graduate 

programs should emphasize: the inipbrtahce of ' obtainirig the doctbrate 
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ra^her^fch an part time, arid should ideritify resaurc^s that can identify 
.j. mentors and sponsors, and identify networks among wotn^en* students; 

f : . "^x; ■ • _ ■ : \. ' 

^ ^ Prdblems. Related to^Clas'grQOm Trainings ; Sponsorship^ and Meritor ship . 

Select lori for arid eritrarice irito. graduate training is only the opening of ' 

■ . _ _ _._ : _ _J _ _ [' _ '__ ^ ; ' • _. _'_ • ■' _ :'• 

the problems facing" wofmen students in graduate programs in educational 

_•. _ _" _____ ■_'_ I _•. 

research and development. Bdthvin the tfdrmal trairt^iiig in the classroom 

and in the iriformai interact ibiis with .p5her student? and faculty, the 

._. ■_.■.:_._•_.. ^...._.;: _u ._ _ _...^w,__v_._.:__.^:_ • 

woman 'student meets obst&les to her i?rofedsional development. 

As she plans her cqurses. ^nd her area of sgecialization, the woman 

student may find that^ faculty meinbers and ebunselors, because of the 

^stereotypes that they hold aBoUt ,wojnen^ will tell; her ^at certain ' 

, courses and programs are not appropriate -for her interests or important' 

• ■ ^ . f_ _ _■_ __■ _ _ •_.. 

for her career^^^^^hough male students may be encouraged to take these 
same courses. There isf evidence to suggest that males ere more often 
trained: as research assistant s while females are . trairied as teacfiirig * 

. ■■ V - * .V '-v. . ^ ■ ■ ' : 

assistants. (McNeal, HcKillip, piMiceli, Van Tuirien, Reid, & Bafrett, .' \ 



1975). Faculty- member 'a.nd others engag<sd in the cou^|)ili|ig'^f wdiilen* . 
studerfts need to be sensitized to the fact that t^ey%ay holdl' c.ert<airi 
stereotypes about woi^ ap.titudes, interests,' and capabilities. 

They also need to-receive training that /will help ,thim oyerconfe these . 

- . - - ^ T ^ . - -x^ 

stereotj^pes . Womeft student s, need: to be aw|fe that stereptypic thirikirtg 

. may ^af feet the c6uri|elirig that ^they*. ret^'^e |ari.d to be- encouraged to mak€ . 
.. ■ ^ _ _ _ . • . _ . _ >. . _ • • 

y decis iotis based ori their. own individual career aspiratipns, \ - * 

■ ; • * . • . ■ _ . ' ' ; ^ J ■ ^. :. ^ . ^ - 

- Faculty att itudes about women graduate students have been"' \^ i 
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agreed fc^iat "female graduate, students in my department ar.e not as 
dedicated as the males" and that over one-third of. the fatuity mfetnbers 
e^cpressed reservations that women were hot as likely as men to cpmplt^te 
their graduate study and make important cbiitributiohs to the field. "/^e 
concludes that "if a significant proportion of college and. university i * 
faculty have reservations atidut the likelihood of wdmeri graduate students 
finishing their degree and doing important wdrkj then they are hot, as 
l^ikeiy to give them the kind of attention and challenge they give to m6n." 



In the classroom, wpmen students may be treated differently than are 
tnale, students, in the most extr^tfie cases, this has resulted in a feinale 
being actively "cooled out" of classroom ahd/^r laboratory patticipatidn 
by a hostile male faculty* member. Recent social pressures for more 
equitable treatment: of females have prqbably modiffed such treatment but * 
some less conspicuous and often unintention^lr^if ferences are sti,ll found 
m many classropms. Th^se includer .. ' • , : , V 

i Asking males to ahsv^er quest i^hs mbiTe of ten t^ 



femal^es. . ; v ' 

• Select ijig tnj^les, piore ftequently than females 
to dejjidnstrate a process or to model positive 
behavior, ^^^-^ . ^. 

if Selecting femaie^oniy as examples of "inappro- 



priate behavior or poot work, never as positive 



example is, 



Y if. ^Asking females questions that require only • . ; >- , : • / *J 



, ■ ■ ■ • - • ■ ' 

.» - * ...... ... .. ■ . r > . , 

J ^ . . 1. . • , , . ■ . » f ■■ • • . ■ ■ 

Research in graduate cj-assrobnis and laboratories is heeded to idehti*:^ ^ ? 

. . the differences in ihteractibh between faculty Shd female students. ■. 

-Faculty should be made aware of the existing Jesearch on ^fex differences v 

.and classxoom interaction, for exajjaple, Bipphy ^hd Good. (1970) V arid " ^ 

> . ■ ' ' sensitized to th-e possibiidty^ that they may be uriintehtibnally .treat ihg • * 

,v male and female students dirferehtly. ' When differences in treatment are " 

♦ : •: ■ ' ' _ .' : • _ ^ _ , :_ _ _ _ " . _ _ ' ' v . ' ■ 

. . • found, training ;prograi<ls Should be available to help/faculty overcome ^ 

■ . \ \ . - _ * ■ V" . ^ ■ r ' * ■ ' 

, V ' this problem; ' r : V ' . ' 

> . Although the prbportibh bf'Wbmeri ih^jP^duate prbgrins/ih; e&ucatiohal 

JV* • . V- research is su^jstatit-ial ^eh compared wifh many other f?e.lds,' there are / ' 

■ still inaoy instances when women are represented in •a department .bt, a cburse^ 

: ■ ■ ■ * . ■ \\ ;_ ' ■ ^ ■> ; \i \ - : ' - . : 

V ' only in "token" numbers. In such situatibrlBs especially' wjiexi there, is a * , 

' • . * *'-'■■ « ■ ' ' . . • «» ' . 

■ ■ ' ^ ■ ' ' - - ■ J- ■ -' : _ ._ . • . : .^/'^ 

1 brie woman i the^^dthari ma|y be subject to* "statistical discrimination," - 

tK^it. isi treated as if sftS resembles women on the average. kan^er ( 1^75) v 

pb^t,s*'but that whenVa ^person is a statistical; rfrity s/he must sp^rid • .v^f. . 

. more time establishiri§'-a cbmiSetericy--based wbrking/relat ibh^hip/ ^ For • 

wbmeri studerits ^ this may sigriif icaptly impairy^ their professional r'elation- * 

• ^ ships with faculty "and mal^ ^students. ^ An analysis of the m^nber of women 

• and ra^inor ities i^i each departt^^rit* and course needs ' tb be. m^ When th^re 

. is evidence th^t TOmen br mrribf it,ies are regularly found as "s'tatistic^ai ■ ^ ' 

.' I rarities^" steps ^sh^uld fee taken to correct tji^s situatioSr^^^e. simplest 

. procedure may be to increase the recruitment bf women and minorities; A 

^ • - - ■ • ■ ' ■ ■ . ' 

» S€|Cond step would be to review counseling arid bther prbcedures iiivblved 

: . _ ;' \ ■: . ^ ^ _ _ / . • ■ . ; . V 

in ^tudet^t selgctiori bf arid placetherit iri^cburses to d€^t^mine if there ^ 
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v^:; ■ I : 

^cc6unt,^ for; this occurence, fn sptii^ cases,^ simple -striidtural changes, 

_ .- * ■ ■ ■ ■ ^ 1 ---^ -- - ' -'■ ' 

• ''stich^is offering a course at a Sif ferent 'hour ^ may heip to increase the 

liUmber of women in- the class. • At the. s^^' time, faculty members and . 
students, should be acquainted with the litjeratii^e bri the l^iinds of stereo- 

• typing: ifiat. affects' "token" . individuals . Tra'ihirig programs should be 
available to help individuals ledrh to overcbme- stich stereotyping; this 

\:-::.\: .':^:.:i:'.L-U:^.: j\_.'_->^^:;:' /. • ■ ■ : ^ 

should include making faculty and :maie or npTnrainority students -more 
.sensitive to; their behayior iri ileal ipg with "statiistical. rarities" and 'V 
should al^b Vinclude training for mfhbrities to help* them to • 

: ■' ■.■ ' ';-^'-v".:- • . ■ ■ ■ ^ ■ ■ ■ ■ ■ ■ ■ - 

react appropriately vjieii they are; the victim of such stereotyping. 

-One of the mbsf limpof t^nt parts of graduate school training i§ the 
Sponsbrshil>/mencorship that: .a stud-etit receives frbm brie br more faculty: 

members. Evidirite reported ^y/Sells',(NIE/MMi^ 1^ which ih-a'icates that 

• ^- ■ '"^ * ^' -- - ^ -- . ^' -^^ . \: ' 

women and minoritiea are les« likely than ^ite males to hol^ research 

^-i^-^- -^-^-.' A^-^-' - , - / ^ - * : ' ' 

asststantshrprs' m graduate school, swerves an indicator, that woinen apd 



mirioritieS;do- not ' teceive the satne k^nds bf spbrisbrship^ as db white.* 

males. • Research is heeded tO: id'eritify the causes for these diffefehees. 

Among f he hypithes^s are:* (1) women receive less sponsorship because 
■■ they are more oft eri patt7tim^ students; '(2) male faculty fear that spou-. 
;:Sorship't)f a female student may be viewed as sexual iriterest iri her; arid ■ 

(3) anale jfaculty'miy feel le*ss cbmfbrtable wbrkirig with females than males. 

, After the caifses of these differences in rate of sponsorship have, been ^ 

_ . . . . . 

det'crrminfed j specific intervention prog^ratns and treatments should be . 

desighed to gverdbm^r^these prbble^ ' ' ;* . • ' ' 
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The lack of .sufficifeiht: numbers of female facuHy is closely related 



•to this lack of sponsors and mentors for women. This is due ^ in large 
part, to the low "product ion rate of <wbiiieh doctorates in the 1950^s and! 
early 1960's. With ^ senior male^^l^u (often reiuietant to take on the 
. spoiiTOrship of women studentjgi^ ^the availability of senior women faculty 
bicomes especially important .- Addit idriailyi ^hese senior women can serve 
as tfile models- for women students. Goldstein: (1978) has ^found that 

having sam^-sexTrole models has a positive impact on the academic prodtfc- 

■ .• K ' ^ \ ■ • ■ . * ■■ 

tivity of scholars. "Ph,D;'8 who had same-sex dissertation' advisors 
PLublijsbed significantly morg research' than Ph.D. who had cross-sex 

advisors." • V 

. •■ . " . '■ . ' • ■ ■ ■ 

Departments of educational research th^t do not hav-e women who are 

senior ' faculty 'should be strongly encouraged to se^k sucli individuals 

when senibr level pbsitiorts are to. be filled. ; However> tHe'> realities of 

the current academic market make it uh^likely that 'many such openings will 

occur. Moreover, most departments with openings seek to fill them^with 

junior faculty, both for fMnomic reasons and because of the high tenure 

rat;io m many f^cultlesi Consequently, alternative sblutibris are lieeded 

tb make bptimum use of the limited supply of women at the senior faculty, 

level. One ipbdel is the Mellon Grant program currently under way at Tufts 

University. This program brings woinen outstanding in their fields to the: 

campus as guest lebturers. Th^i;wbmeri are selected tb "demonstrate an 

imagihatiyie range of commitinehl^ a^ Such women" are 

Examples and mentors, for Tufts Wbmen, who may then ident ify^ with that 

model of the person who hds a strong sense of her own value; both to 



, ' , ■ - ^ , s _ ■ ; ■ ' .... 

' -. -- ' :■- ■■ ■ - \ _ ■' - - J 

herself^ attd to society.'! Ftiridihg agencies and fbuhdafcidhs could work 

. . _ . . . . — . _ • •_ _,»__• ^ . . . _ . . ^. ■ • 

cooperatively with prbfessiohal pirgahi^ to identify senior women 

how. working in research l^hpratojries' and other 'nonteaching. setting^ who 
might^^SSien dS funded to serve fbr t semester or a yfear as a'visitihg 

- V'/" - '- ' . . ' ■ ■ ' ■- ^ . ■ . ■' ' ' ■ ' 

professor. » In re gibri^ia^rid areas 

offering the, dbctbr^ate in educational researchj cross- inst itut ion coopera- 
ti^ph and facuj^y^v^xchange should be encouraged, to give more students 
exposui^ to and cd^ntact with women faculty. 

Unfortunately ,\hdwever, hot every woman, who has achieved professional 
success is willing to take the time and make the effort to serve as a 
mentor *and role-mpydel for younger women. This* problem, often described 
as the "queen bee" syndrome , results ftdni the discrimiriat"i6h v^ich 
affected these wbme^ as they tried tb advance in the profession. Feeling 
that they had to 'Wake it on their own," without the support of others,, 
they may ask why they should now devote valuable time from a busiy schedul^ 
to do something that will, as they see it^ brily increase prbfessional 

cdmpetition and will riot further enhance tile ir position. What is needed 

^ ^ ■> 

is training prbgrams fbr women who have achieved professional recognition 

in educational research to make them aware df the impdrtarice of meritdrs 

and suppdrt systems fdr ydUriger wdmeri^ to make them a^^re of sbme of the ' 

reasdris fdr their ambivalence tb serve as meptbrs *and sponsors, to show 

them how helping other women may enhance their professidnal status, andy 

to give them ideas about how to go about providii^ such* support for 

younger women. 
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When the number of female faculty av-ailable to wdien students/is^^ /^^^^ 

^ ■;. ■ ^ J _ L i _L __• .. :'/,:'■; '; 

lim'ited, the importance of networks of peers is increased. Young' wdinen 

" ^ . ■-. - ■ ' . --^^^ 

students m educational research, as in other fields^ need tcy: develop. 
; coiitacts with other women who share th^ir professional irite^ problems > 



•and cbncerhsi $uch/network^^ especially helpful dux^-ing tire student, 
years in helping young women' d*kll* with- the role conflict which they may 
» face as graduate students.* ^epartmehts•^^ould^hcol|rage ythe formation 
and activities of special groups for i^meh students." Professional organi- 
zations should al^o develop more active programs for women ^tudents and 
should, in- particular, eilcourage .the deVelbpinent of regional ^activities 

. .' --' ' ■ ' ' ■ . ' . . ■ ■ : 

and groups for these young women. 

^ _ ' _ ■ • " ■ 

However^ women who^ attend graduate school on a part-time basis will , 

. * _ _ '_ _<J^ ^ ■ _ _. . . . ; . 

face additional obstacles in making either contacts with potent ial mentors - 

and sponsors or with a network of peers. The 'part-time student is rarely 

able to hold a research assistaritship which^ as was pointed but earlier, 

can often serve as the basis fb^ becoming sponsored by a- senior researcher. 

In addition, the part-time student misses much of the informal interact ion 

with both faculty and dther students which is' an important part bf pro-.' 

fessidnal socialization. ^ As was m^ritidried earlier^ we need to understand 

the reasbhs why wbmeh are mbre likely tb be part-time graduate students 

than are men. Programs should be developed to address this problem and 

to make women aware of the career-limiting consequences of part-^t^ime — 

enrollment inygraduate school. Faculty should be sensitized to this - 

? - • ■ ■ 

problem alsb ahd^^if necessary^ provided with iriceht ives »tb ehcburage 
them tb set aside more time tb meet and talk with part-tiie students. 



Finally i it might be possible to adopt some of the flexitime or jbb-sharirig 

models to the educational system to allow part-time students to. do work 

as' research' assistants. Aiternat ively , TiiJid^g; might l^e p?ovid^d- to . 

^ allow individuals who /-are part^ti^e students .t aeVept * Jobs as research . ' 

.assistants/'. ." ' \ [ ; . *\ 

V '■^^A..:^. ' ' ' \: . ' ' . ■ ^ . ■ ■ • '• i . 

At the. close JfiE the doctoral prograitn,^ as students are making decisions- 

.\, about dissertation research topics, another type of ptobliem occurs. There 

. is rarely much support or ^hcburagement^for the >?oman who wisfies to work r 

probleths related to women's studies, fc?r the minority women interested in 

black studies; or for any student who is actively involved in developing 

alternative, nontr adit iotial theoretical models which challenge traditidnal 

thinking in education. Funding agencies should give serious cons iderat ion \ 

to stipplyihg small grants for these types of dissertaCiqri research. 

Despite alL these problems, the proportion of graduate degrees being • 

awarded to women, in field? relevant to . educational research (s'ee Table 1) 

' . ". ^ . ^ • — • • ■ 

is increasing. But these doctoral recipient's face an uncertain future. 
Faculty jobs are becoming ritfireas irigl y d if fiipult to obtain and the 
competition for research funds is kee'n. What happens to the wbmkn 
doctorate in the first few years after she receives, her degree? 

Early Postddctbral Years ' 
. One of the. first decisions that a^ stut^ent must make upon completion of 

. _■ __■ ■ I __ : _, ■ " ■ ' 

the dpctorate is whether to enter into a postdoctoral training- program 
or to seek employment. The data (NIE/AERA, 1976) show that "women are . 
. more'^likely than men to cbritiriue ihtb^pbstdbctbral study immediately upon' 
completing doctorates in Education knowledge product ion arid utilizatidri 
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Table 1 V: 



Dpctbral Degrees Awardedrby AAU Uni\^ersit ie's (iix lj69-72 
> and 1972-75 in |d tie at ion, PsyChbiogy , ^ai^c^ Sbbiolpgy: Totals/ 

y (Adapted ftom McCarthy & Wolfle^ 1975)^^ • ; " 



Tatal 



Wdmeh 



3:^69-7.2 1972-75 Change ' . 1969-72 1972-75 Change 1969-72 



: V' 



Ch a nge 



Education . 


8,132 ^ 


8,344" 


■ 2.6 


-1,952 


2,595 


-32%;9 \ 


^ . ;7i- 


.'334 

■'V 


95 .3 


Psychology 


2,651 

. - '■• .<••' • 


■ •3,054 ■ 


15.2 


817 


1,060 


...29 .7 ■ 


V" 19 


73 


■ 284.2 


Socio logy 


'1^236 


l,3yj 


6.0 


278 


411 ' 

i . — r 


h47.8 


■\ ' 7 

-^A — -• 


39 


457.1 
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related fields. • • However , women ; may be more likely than'men to accept 
opppftunit ies for postdoctoral study whichVhave relatively low prestige 
...and only ^ limited effect in career eriharicemerit There appear to be ^ 
few pbstdoctor^l programs in educational research .which are designated ' 
especially for women. Such programs" would be "Valuable,' especially for * . 
women Who attended graduate sctool part tiine and for women who *are' . . 
seeking to Reenter field after time-piit for cKildrearihg. Foji^dat idhsv 
and f utldihg agencies' should be encouraged to support such' postdo'ttbf ai 
ptx>grams. } . \ :^ ^ . . 

Two other problems ate faced by most Women in the fearlSr^ pdstddctbr^l. * 
years: (1) findii|g the initial pastddctdral job^^ ^hd (2) developing- the 
professiohal skills which this job requires. There are, however j some • 
exceptions to 'tHis._ The woman who has^^been employed -in edticat ional 'research 
in some capacity .while completing the doctorate, on 'a part-t iitie bksis may 
choose to or be forced *by family circtiMffe^nbes to »chobse cbritinuirig in ttiis 
same pbsitibri. Her employer may be happy to make use of her hew learning 

but unwilling to allow her to majce:. the status change which might be'' * 

, ^ _ __ j_ ^ •_ _ _ ^ ^ J _ _ _ _ . _ . _. _ ' . 

expected to be associated with completion of the doctorate. The problems 

which women in education face in making status tranfritibris have been well 

described by Grah&m (1973)" and .will- hbt be repeateji' here. However,, it 

pis important to recognize that sex- stereotyping becomes especially / : 

^prit at jSi^se transition points when, 'as Hennig anS Jardim (19.77) ^ 

h|ive described it, men'are judged on theit potent ial but .women are ^ 

judged oh their accbmplishments . * 
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; ^itial .^^dstdbctbral Job . With the except ibh of the somewhat atypical 
case where' the individual -(fees not cha jobs after rerceiving the.ddc- 
, torate,=most individuals are involved in job-seeking during the initial - 
_ ^pbstdoctpral years. ^ Man^ of the^ problems- involved in hiring researdhers ' ' ' 
' are closely related to the ptpblems connected withs the selection of /students 



for; graciuate schbpr, . 



For ^example, as was the case with entrance criteria and policies^ 
* job seiect ion criteria ani pdlicie traditional white maie. 

• • * '. , ' • ■ ' ' ■ ' ! , I . . ^ 

,«»•__-__._• _ . . _ _ _ _ _ ■ , • ' ' 

^ life :style and, thereby^ limit the hirir^ of women and minorities. To 
. overcome this problem,' every employer should examine lob criteria to" be : 
sUre that only items relevant to .job competency sgT'e included. Additionally, 
employers should be encouraged to be more flexible in j^bb structiir irig 

. (using such programs a^ flexitime or job sharing) and to provide services, ^ 
stich as child care, that will make it easier for women to accept ^tnpltjyment . 

• - • . - " 

EVi^dehce from one institution that is engaged viti educational research 

(Maikiel & Malkiel, 1973) has shbwn that wbmeh with the same training and 

experience, as men ^t^ be assigned to lower, job levels'. There is also 

^ ; cbrt^iderable Ividerice that womeri; receive I'dwer salaries than ^men at the 

^ jr - . _ ^ _ ^ - - - - ' - 

same educat ional^.research job. levels (Tittle,, et al. , 1975) , One hypothesis 

which has been advanced to explain these salary differences is the types 

of in&t?itut ions in which, females and- males are empilby^d. For example, 

prapbrtibriately more wbmeh faculty are fbuhd in junior and conmiunity 

qbllege's (which haVe relatively lowfer salaries) and fewer female faculty 

are irt universities (whtere the ^highest academic salaries Ire fbuhd) 

' (Astin & Bayer, 1972), Research is needed tb identify the extent to which 
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male-feraaie salary differences in various aspects education, are a ' 
ifoncfrion of the type of ihstitut idh where the. iTidiyiauai is .fetnploy^d, t^ 
type of work br sjubspeciality iS v^icfi s?he is engaged, arid previous . ' 
education ancl expedience, if eviderice of se':^ discr i^nation in salaries 
is found, after these variables have been a^ a review of 

-firing arid salary, prsbt ices should b^ undertaken. Some of the mythical 
reasons for paying women. loWr^^s than '.meri have been described by. 

.Saridler (1973). These are: 

• Married women faculty members ddri't rieed as 
: . much money, so it's all right to pay them 

' .. ' \ leis. ■' ^ :, 

; • Unmarried women faculty members ^don' t ftee<i . 

as muc^mohey.,^ so it/s- all tight to pay. them 
. ■/ ' . less. - I ■■ ' 

• Ac ademi|: women earn less than academic men ^ 
\ because they aren't as well qualified i • 

Employers should be provided with trairiirig, programs arid materials to 

sensitize theuj to the kind of sex-stereotypes which lead to expectations 

_ 1 - . • . . . ■ 

that wotnea can be |iaid less than men. 

. Aribther set of seir^er^otyped expectations held by empldyets are * 
related to what they perceive to be the "appropriate" job iriterests of 
mdles agd females. As was ported out eai:lier ^ these kinds of beliefs'^: 
result in women being charirieled into certain types of occupational / ' 
specialit ies i such as encourage women to teach r'ather than to do 
research^ Training programs for employer^ should serisitize them to 
the sex-stereotypes which underlie such bej.iefs. • 



, Women j af teethe doc t or ate a s well as before have iswet exp^ectat ibiis 
• for fch'eir own careers than do men. ThuS^ the wbmarl with a doctorate in 
education^ research m^y^^ in a le^i^ prestigious institution - 

than wopid an equally able. S 

to accept marginal^ appoitttmctSs whic^Sg[r^t^ts.$a^ of the career ladders v 

^uch appointments win, of co^^ limit tltieir ^rofes^ advancepent . * ^ 

---- -- - ■- ■ -■ , - ■ ■' - ' ■ -'• . • ■ , " : - ' ■ ' - ' ' ^- ' ' ■ ^ 

For some married women there may be the expectat iort^ own career 

will be secohdairy to thSt 5f their husbands. This can result in these 'f 
women holding a variety .of low-level or tempor^lty pdsitibh in different 
institutions rather than making more typical career advancement. Placing 
her own. career $.^corid may also limit a woman's moving from iris titut ion to 
institution at points: which would be bes^t tor her/own iprof essibnal 
development. Better inforpation for women at the begihriirig of the,ir < 
professional careers about career opportunities ii> educatidnal research, 
about salaries, and about the career success oEzjother women cbuld do much 
toward overcbtnihg this problem. ' . >■ \ " 

Despite all the problems mentioned, above, there is evidence that ^ 
in recent years, sincere ejEforts have been made to implement affirmative 
action in job recruiting. Thus^ both Bayer and Astin (1975) and Cartter 
arid Ruhter (1975) have reported that, by the mid-i97e' s ^ evidence of -sfex . 
discrimination in first joS placement and initial iSalary seem^ tb have 
disappeared. The critical question which they' poseTl v^ether "women 
with the same qualif icatibris arid accomplishments as men arfe advanced and 
remunerated iri equitable^fashion throughout their professional careers." 
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Career ^Devejiopcnent ; The woman entering a hew .prSfeg^ ionai status must 



be socialized iritb her new role. As merit ibried*'earJLieiv there are a variety 

_bf problemsyfassbciated with learhiiig a new rble. These problems' are 

• ,. ^' ■ . ■ ' ' , - • •- •■■ ' • ■ ■ •- • ■ ■■ ' 

frequently magnified for ♦the; woman in educational research, especially 

if she finds herself to be the "solo!,' or "token" woman in an employment 

group,. As was described above >/^iri the section bn students, ir\ale faculty 



are satteh reliietaht tb take oh th^wprbfessibrial^ spbrisbrship bf a ypuhger 

feiff^tie'! th^ evidence strongly suggests that a male 'mentor has been 

■ • ■ • ' . ■ ■■ . • - ■ . . ■ ■ . 

important in' the advancement of many prcSnirient women academiciahs and 
administrators. This is partly because senior males are in stronger ' ^ 
pbsitiohs of power ih mbst^brganizatibhs fetiah''are females ahd because, as 
a consequence of this power, they can better facilitate the advancement^ 

yoUnger colleagues . ' Additionall7, there is often a lack of senior 
women to help in the professional sdcializatibri of younger women, 'When a 
hew wbmah is emplby^ by educatibri research arid develbpmeht brgahizat ions ^ 
a definite effort shbuL^b^ made to help her learn about the job. Senior 
staff members, females and/or male, should be ispeci-ficaliy assigned to ?| 
work with the new employee and to assist in her professional socialization. 
Special effbrts sh.buld be made to see that both fbrmal arid irifbrmal 
professional development . opportitfit ies are communicated to women at the \/V^ 
junior staff level, ideally, this kind of professional socialization is 

provided without financial reward. However, in institijt ions where there 

■ •■ . . ■ . • . . ■ ■ v 

_ __. _■ ^ _• ■_ 

is hot a tradition bf such help^ fihahcial ihcehtives tb sehibr staff whb 
provide such support may be useful. In larger institutions, such as 
research centers or regional laboratories, it may be possible to hold 'a 



■ ■• . ^ ■ ^ ■ 

regdlair. series of wdrKshbps and training- sessions, to .facif itate Jhe pro-- 

fsibnal . development- of sinaii groups of women; Prbfessibnal drgarii2at ions 
ifti-ght- also nelp in providing infortnatibii for the development "of regional 
o*" ;JPpiXal networks for young women liew tb'^the f ield of^educat ibnai ' 
research.* Careful attention -to professional socialization of wofiien in 
organizations br departments that have'/rtever 'before hired alfemaie i^. 
especially iihpbrfarit if ohe.do^s^ hot wish to hear"we tried hiS^n'g^ 

woman bhcei biit: it didn't wbrk out." ' . ' ? . ' ^ 

:^ .* __ ' _ _ ! . _ . _ _ ^ _ J _ _ ^ . _ . L ^ : _ J * 4 . . ' V- . ' ■ »* ' 

There are; a number of fairly specif id problems that women in educa- 
tional research and development face-at the beginning "bf their prbfessibnal 
careers, . . One 4s how t(^ dbtaiti r^eiS^arch 'fund irig when one has little or rib • 

' \ \- ■ • : • ■ : \ : ■ ... /: ■ , -"^ " /\ _ ■ 

published research. * Fvirid^irig agencies should be encouraged to. earmark a,. 

sinal r. percentage bf . their research grant funds to b^ awarded to individual s 

■ ■' ■ ■' - ■ •■■ ' , * - - ' v' V •:' '■ 

who have 'never be fote received p re searqli gr'a^^ who have' recWved . ' 

their ddc tor ate with iri the preceding five y'ears. iS! closely related problem' 

, _ " _ ' ~^ _ _ _ ' _ ~ , , * ~ _'' _ _L _ _ > • _ _ 

i§ becbmi^rig aware of irist itufcibrial or depattmental policies and j)rac<: ices 

- . ■ ' ■ . ■ * 

that pirovide research support /and" the way Ito obtiin such furids, B'or 

V-—- ■ - ---- ... - . ^ 

example, snjall amounts of money way be" available * in an iristitutabii fqr 
facility to pursue' personal research activities that h^ve not received 
butside suppbrt or for ^tr^yeling to participate iri'prbfessiorial meetings, 
Erepartments awd othfer groups ^having 'such funds sfrouldiSe monitored by 
sehior staff to .see^.that this availabHity is*^ ^njnburic^d in wri, ting' arid, 



is disfribut^d to all, hot verbally cdmmuhicated. through the "old boysf 
network/' Iri th'bse cases wher:e . tBexe rio suc^funding^ mini-grants, 
cbiild be made ^y furidipg agencies; of professional ^rganizatibn^could ^ 



h - 
1,.' * ». - - 




provide trsv,^ ^ranfce 'for young reseaschers to attend profe88ibna|; • * 
... ' meetitigsi .^ili ai ll^iii pfoblp: related id; funding l8^^fi§^ 

^ ^ . s\y)port for. re^3rsh^^felat^ to-wojnen or_^or r^^p^fi^ j^h^^^ 
: * itrft^ifcional practices ? Fttii^ng agfenci^V should be encouraged tq designat4' 
- a, small prpportidn of ^jtheli;; gran bo' research' iaiwa^^fof particular"^ » 
cbncerh to wgineh and mj.nbrities anci tto Ipho^^^tive^'^high 'r fslc "*r esieatch; 
, ' ' ;'/vHowev^r»^ obtaining funding ^lot the 9nJ^ kind of problem facing the 



woman hew £ci ,,t^i).e field of' elucational research, "^e. individual employed 



tri a college or similar »'tting must me 4 t heavy demands for both teaching 
. and research if s/he is feb obtain' tenurei* One sdlutivtbh . to thiS' problem 

Is to provide^ young researchers; wtth pretehure sabbatieals that will ' 
: jglve- them, a semester free from, teaching responsibilities to concentrate 

on research. - * -[-^ ^ ' ' * * 

• Still Tranother group, df prof essib'tlal development probleihs centers 



t_ around developing goocj working relationships with others. The woman 
^ » ■ newly employed' in educatibnal- ,rtesearch and development must seek out and 
f cl^elop professidnal relationships with older researchers whb tail provide 
*?;^v her with ^the^k'lri<d' <'.bf sponsors^ and mehtbrship discussed earlier . , Brodsky 



(1974) SE'buhd -that , male graduate students (41%) more frequently report 

: /^^ 'that they wei^e offered autfipriihips for research participation than did 

' ''i . • ■ • . ^ ■ • ^•f ' • r - ' 

' feitfales (i9/W;' similar differences probably exist f of young researchers. 

- i"*' ' ■ ■ ' ' , '* _ _ ' ■ 

The woman newly ^issployed in research also needs to expand her network 

*•_■'._-_'__ t . , * _ j> 

of -pee^s. from her graduate schbb^^ and find additional cot^ temporaries • 

' • . ^ vhb sharjfe .h^r 'prof esfitonaJ. interests. Professional organizations could 

adt as i cliearinghouse to help young researchers, isolated in institutions 
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where appropr.i^ spdnsdrs and mentors ai^ not avaliaiii^f irid ' esta^^ 
lishfed researchers who can act in this capacity for '.the^ Funding 
agencies could sponsor cotSetences, for ail their women resea^rch grantees 
and grantees doing research related to wometdii the jiurpose of these con- 
ferences would be to allow r eseforchers * both young arid more experienced^ 
to share fheir interests Snd problems In a nbnjudgmetttai^ mutually 8U]p 
portive atmosphere^ to learn from each other, arid to establish networks 
and linkages for possible future collaboration. 

^ Firially^ the yburig womari riewly employed ;,iri educ;ational research may 
fiiid that^ as she works witli male peers, her youth and sex place her in 
double bind and sexually expiicit advances may be made. The handling of 
such problems Is a very iridividUal matter, but mariy wbmeri report that ; 
foj^using the professional interaction oh- the. skills arid cdmpetericies 
required and being task-oriented helps to reduce this difficsity. 

InteCTediate Pr^^feg^stoaaJ^^^a^^ f 
There is rib magical dethatkatibri between the first five'fRistdbctbral 
* y^ars arid the intermediate prof essipnal years where one sudderily grasps 
,how to* "pat it ail together." instead there is a gradual growth in 
"^professional competency. Thus, many of the problems discussed in the 
precedirig -section are equally applicable .here. 

The intermediate professional years do provide^ .for most people^ a 

• ' ■ ./ ■ ■ 

■• .■ ' _ _ - _■ _Ji _ ' _ 

chance to stop and think about where one's career is going or might go. 

This is the time tD ask, "Do I want to pursue this same kind of research 



Or- 



) . . ■ .■ . . • , • 

' _ . : ■ -.. ■ : ■• 

■. for the next 10 or 2b years^ br;ii iti time to think ^bout 3biha sbmethini . 
' ''hew or, perhaps, _^do , my taients lie more in the .admifli-Btration ot research - 
or other act ivit^ies 'than in** doing i*es^^^ : ^ ■ ' • : 

Closely. tied to^^^^ji4g>^e of d^§elf as ^the heed to d,«>ielop 

hew skills or tp. update skills • For wbmeh Concerned with, upward mobility * 
and/6r sitatus transitions, whether these be directing a group of researcher 
ot becoming an academic adininistratdr , hew skills such as pet^sdhhel 
• .mlin'agement and budgeting become important. In spme cases, these can be 
.»?:_le^rned from sponsors or mentors,-' in other cases, it may ;be degirable for 
professvi^onal organizations or fuhdin'g agencies to sponsor ^wdrkshog or 
training prdgraSis to increase the research management a|id budgeting -skills ^ 
of women. Funding agencies might- alsa support internships in research 
admir^istrat ion either ip large research centers and iaboratpr ies or in 
their own agencies.' ^ . ' ' ■ 

Kaeping up to date in dneVs pi^ area of special problem 
for every prdfessibhal researcher /It ;i^/^ a special pro women who 

may h^e interrupted their working: years fon chiidfean^ing or vAio worked 
part time during those years. Cbntiriuing professional education ptdgrams 
are already widely available and shdw evidence df fyrthet future expansibrt. 
Training prdgrams held in cdhjuhctibh with jjrb f ess ibhal meetings alsb 
serve as a means of further* educat ion. Many colleges provide fa'cvlty 
with sabbatiqal leaves which can be used as ah opportunity for profes- 
sidnal refreshment. Fdr individuait^jirt, research centers and bther such* 
institutions which db hot prbvide safebat ic'als, funding agencies could 
provide awards for women who wished to improve and update their research 



skills. Special programs are need^ to prepare for profess idnal reentry • 
:*of Wdmeh researches taken time-out for family reaponsibilit ies . . 

:Perh|[ps. the most difficult prbbliM fafce women in the ihtenpediate 

- _ . " ji'":- "•_ L- - _ - ■■ _ _^ ' L 

professional ye^^^ is being- evaluated ^ whether far tenure^ ■promotion, or a- 

i hew pbs it ion, espec ially if their major work has been in an area of spe- . 



cializat ion outside those typically done in the department or iriktitutibh. * 
(Women! s^^tudies and nbntraditibhal educa^ibhal programs have been men- 
tidned earlier as exfuaples of ^uch areas. )• Graham (1970) describes these 

V ' ^culturally biased standards in such evaluation," As has been discussed 

^ — ; ; elsewhere (Ekstroni, 1976): ' 

, Wheii women . faculty are evaluated for prombt ion, the criteria 

may reflect male biases about what constitutes .relevant experi- ^ 
y ehces for achieving a higher ranked position; Mdi't^ <> ' 

the ^significance* of an activity or an area of special izat ion, 
, for research and scholarship, is defined in tertiis of \^at the 
maie-dpininSted educational community' has , in the past i def ined 
. as iinpbrtant and 'legitimate.* Rarely are the different values 
' ; held by female academicians taken into cdhsideratibh and,. as a ' 
cbh^sequehce^ hew types of scholarly work by women may be depreci- 
' ated by; males when they review female faculty for prpmot ion or ' 

for professional honors. 

it would be of great assistance if prbfessibnal .brgahizatibns and/br 

fUTiding ageticies were tb serve as a clearinghouse to identify "established" 

women in the field of educatibhal research who could assist in the 

evaluation of young women researchers, ' . 

Even \^en women a:re working in the same areas as men, differential 

evaluatibn can arid does be cur. For example^ The American Psychological 

Assbciatibh Task Force on Wbmen Doing Research found that "male researchers 

' are rewarded mpre of ten with career advancement than females with comparable 



9^ 
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pobiication experience Astln and Bayer (1972) report that taen who 

pubii'^h iidvance more quickly than wbtneii with comparable ''piibl 

rates. Sophie (1974 j has pbiited oiit thatj although male psycho logls 

publish more than jemales, th^ level of education^ the ^stitutiqns >rtiere ' 

these tedtviduais were emplc^ed, and the positions held account for most • 

of the differ^ce. . \. ■ ^ . . * 

Closely connected with this process of evaluation is the problem of 

attaining prdfessldnal visibility. This is achieved not only by publishing 

of research findings and presenting reports on research^t professional 

meetings »^ but also by active participation in prof essibnal organizations by 

serving on government panels ^nd committee^ ^ and by maintaining professional 

information networks id:th. others doing similar research. However^ the 

'woman researcher may have fewer oppoftt^lties. ^ich help her obtaifi such 

visibility. For example ^ Brbdsky (1974) repbrted that male graduiate 

students mre more likely than ^females to be Invited to meet recognized ^ 

scholars outside their depai^ent* ^ 

In the past (Lipman-*Blumen et al., 1975) the participatibn of women 

in the activities bf prpfessibnal brga'nizatibns has been relatively low. : 

However^ this iS' how Uhdergbihg considerable change. Similar evidence 

for women on college faculties (Robinson^ 1973) shows that ^women were 

y . ^ . .... . . ' ' ' ' ' . * ■ • ' 

given fewer and less prestigious committee assignments than were men* 

Kbre recent anecdbtal evidence suggests that wbineti whb are senior faculty . 

m^y now be dealing with heavy bverlbads of committee respohslbilitie^ as 

institutions frantically search to have a "token female" on every com*- 

' mlttee. It is recommended that pr^^ brganizatibns continue their p 
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Efforts to encourag^ tfie more active par tic ipatibh of women and that ^ 
Women in the: intermediate professional years be encoaraged and helped to 
leairh how to use their mentor^ sponsor ^ and life t work . contacts 'to* attaii:]^\ 
; professional visibility. ;\ ^ 
* As the womjiti in educational research and development moves into more 

respbrisible pb8itio|i8^ she will find thai she is of ten supervising the 
wbrR of males Many men are uhcomf or table with or resentful of female 
leadership. Training programs are needed for women researchers who are 
project directors and/or administrative interns to teach them how best 
to deal with the ihterpersbnal dynamics pf^such situations. Strategies 
which help in "business orgahizatiipnSi , which are br ing ih^ women iiito^ 
management, have been described by Gordon and Strbber (19755 and would 
serve as a good basis for developing training models for research cente:rs : 
and labbratories and similar institutions. . * 

' ^ ' . ' ' • * * r , ' ■ ■■■■ / , ' ' ^ ' 

Usually, to* achieve career advancement woii^h must take a new pbsitibri 
ojr relocate to new organizations. Even if this does hot occur ^ advancement 
usually involves a status change within an organization; Gne problem 
related to advancement is the' sterebtypic kinds of beliefs about women 
subh' as:: . ; ' . ' : * ; 

• Women lack career "commitment . . 

• Women are ambivalent about success. 

• Married wbmen dpri't-waht really demlinding jobs . - 

• Married women ddh'' t want to be prbmbted to jobs . 
that would give them Ijigher status than their 
husbands . , ' \ 
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' Even when such Beliefs are not voiced, differential evaiiiatibn of males 
and feSiles may occar; For example, individuals in leadership positions 
are expected to be independent and assertive. . - These are positive chair- 

■ . . ■ • . . . ■ « 

acteristics for a male iri oui society bat are le>5S acceptabl^br females 
who i when they exhibit such behaviorj may be called "tough and bitchj^." , 
Another aspect of this problem is that women are. less wiliing to' take 
risks in making career changes than are Sen. eoanseling programs for 
women considering career , changes aire needed to emphasize the posit iVe 
aspects of such risks and to lower : fear of success, ihternships could 
provide. women contemplat|ing inaking status changes with a less risky way 
to "try-on" the new role. Males evaluating females for promotion need 
to be made aware that sex-sterebtypfes about^wome.n not wishing tb becbme 
leaders are false. ' . • ' . . . , 

A final problem facinguwoaien iri tftese intermediate professional years 
is^^ time demands invblved in helping bther wom^n tb achieve professibtial 
reco-gnitibn. The heed fbr mutual support among academic and pi^bfessibrial 
wbmeh has been well doctnaentedCBlaska, 1976). It ^s importaht £oi 
'professionar organizations to encbUrage theii: women meibers to serve as 
mentors ai|^ sporisbr 8 fbr ybuhger women. ^ Special contact hours could be 
set aside at meetings to facilitate^ is kind of interactibri. Prbfessibhal 
brgahizat ions ^should also act as clearinghouses in helping younger women ■ 
develop their own networks, gliding agencies Say wish to give financial 
incentives- to established researchers who "involve young women and minority 
grbtip members as research cblleagues and collabbratbrs . 



SUHHARY STATEMEStS- OF PROfeE^^ AND SPGGESTEb SOLUTIONS 
The following statements address *Sdiae of the prbUlems of women : in 

educational research at three stages of their profess idrial develbpmenfe; 

pdssiblec solutions to these probl'^ms are also presented. Th^brdex: of the 

statements does not imply any prioritization of the problemiB and solutions. 
At each^ level, attention should be given to the formal and iiifdriial 

education of women researchers. The : availabil.ity of funding for this . 

education as well as for research by and of special interest to wmen 

1.--- •-- - ■■■■ ■- ■ ■ ■ 

must be addressed. Within the, educational system, the. organizations ^ * 

. ' ■ - ,1- ■ 

--- , ■ - - . ■ ,_ 1^ . . ■ 

xnsf itutions and- agencies which employ educational' researchers and the 

professional brgahizatibhs concerned with educational research, must give 

_ ' J _ _ _ _ _ _ _ , _ __ _ • _: ■ -J L _".f _ _ _ _ 

attention to'the professional socialization of women ii^ educational 

• ' ■ ■ • \ '' ' ■ ' - ' ." . 

research and prov^ide sponso^rship for them. Additionally, networks should 
be esbabiished to prijvide ^mutually supportive interaction ambrig women ^ 
researchers at . all stages of their pirbf eSsional develotnnent . ' 

I. Students • 

A^i Selection • - . . 

1. Problem: Requirements which may more difficult. 

for women than men to gain adtnission to graduate " 
training, e;:g. , mathematics courses. 
- Solution: Better information. for women in the uridprgraduate 
and secondary schobi years about graduate school 
-. ♦ requirements; special jirairfing programs to aitow' - 



S 



_womep to meet these requirements review *of 
reqdirements to determine r^al relevahci tb 
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2 Problem: 



:^ Buccess in the Igraduate pro'gt^ and in latir 
prb^esgibriai life^aiid dropping of iiiaijpropriate 
t^quirem^tits. • - V . • / , 

Rniei, TegulationB and practices Which may limit 
entry of gWomen into these programs^ . e.g. ^ residency' 
requirements i age limits^ financial ai<i limited to 
full-time students, fai^ provide child cafe 5^ . 



fayilure to recognize learning from life experience, 

• • " ■ - . . i . -u: ' ■ : ■ ' - - 

^ etc. . ^ - 

: _ . - ' ^"r^- :--' ^: _ .. ■ ; ■ " 

Solutidtt: Institut ibrial review of practices^ to determine 

, • their impact oh women and T^chahgihg polioies as 

^ : needed J projvislon of. fin^c-ial aid for part-timew 

♦ students; provision for child care; recbgnitibn 

■ y /. ■ ' - ... - ' ■ . . ^' : . ^ ^ ,. - . 

of relevant life' experiehce^^a 
* hfitives to fcwr^al instruct: ion, etc. * 

3. Problem: Different expectai^ons for anS evaluation oi 

" . ■ ■ - _ jl; _ _ ' ~ ' . ' ''- -' 

' females and males, e.g., beliefs that ^men lack 

career cbmmitthent; wanting wbmeh'whp meet cul- 
tural standards of "appropriate 
behavidt as ^well a^ the competencies required 
of'm^ies^. , ^ — 
Sblutibti: Traiiiiiig prbgrams for itaculty to sensitize theft 




to their differ.eht expectations and beliefs a^d 
V to help them overcome these; development of :. .r;o 
/ "materials to help departments becotrie explicit 



. - : about the competencies they wish vail Students 

, - ■ , . ' - . " • ■ v . 

,. • . ■ *• •■ • - 't_^^ ■ % ' , ^. 

to nave and to avpxd intrqducjtlpn tff »extr 

\ V"^ ■■■ ■ * . - -- 1; ^ - , i .■■ ' ^ ■ 

• -i:.. : • topics , into the evalUatibhi ' 

: ■ * .4. j Prolilem: > Wdmen's uhrealistically: iow .e:?pectat ibn8> and''\ " 

: - ^ their lack of self-conf idenbe about ""their career . 

^. • ■ • .potent i£^l ' ■ ■ ^- ■ V-'- •'^■■■V'""-. 

S:; ..- , ' v.L■^^_.^■^J■..^ ■ '■• -J . .__ : : ■ " •_ ; ^ ■ ■■ ■■■ 

Solution: . Better infbrin about women' ^ Careers i the 

, ; ^ .imparlance of ^ c the doctprate, - the; quality - . 

^ ■ ^ . . of studerHta Entering .various gra^ . 

'rand about the mentoring and networking system in 

^ ..{jii- the prof e 

; . ; school 'departmehts. ll^seatch to determine the • 

/' ' . ; extent t6 whicH this is a^ d^ of ■choosing 

. ^ " attehdance". ' ■ - . 

B.-. Tr.a?4iii(gr.- ClaSsrdbm> ^ V . ' ' V 

1- Problefi: C^^qhel ih^ of: women into certain ar^as-, sub- 
. . \?^ecia^f leg, oV courses .b6c-aus^" 6 

■/V-.*:.' *»■. /"V,.' ■ , r-_ v.!;.'f:-/r« ; : • ■ ' - ; 

' ' pfefcfiepfciori df^'tfteir apt itudes^-^ interests, and 

Piseouragirig women frdto entering 
' ' . "ih^^rop^ate" areas or courses. ' . - - '^^^ 
Solutiorv: Trainri§ progrSs fpr faculty to help bvercbtii4 

' stereotypes a|yout female aptitudes and interests, 
,2. Probl^!: Differences -in the "type ahd/br quality of in- :. 
' . -^^^ between fatuity and 
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^ * female/male students^ e,g'; i caiilng dn maleis : . 
iik>re often;, sei^ting males more/ofte 
demonstrate a process;^ jiakirig rbte memory 
, ■ quest idns of feiiral^s but afialy tic reasoning 

/ guestidhs of males^ >fc!C> ^ ^ - 
Sdlutiph: Analysis of classrodm interactions and: a r^^^ 

/ of these with faculty td -sensitize . them to their 
different treatment bfm^ iemales. 
3, Problem: Tendency of male faculty and students to ovexr- 



. V ' - ; ; f stereotype women ^en they ^ 

• • • ' ip token numbers; ' * v ' 

*' . , ' ' • • 

Solution: Analysis df numbers of women students in clasies 
'at& programs; efforts to increase the number of » 
■ I ' * . - ' -v^bmeh both via recruitment and .via structural 

. changes (such as. offering a relatively small ^ 

■» . _ • . . ■ ■ _ _ ■__ ■ - ■ ' . _ . ■ _ ' . • 

^ ■ • ' ' enrdllmetft cdtirse less frequently) so that the 

. pr dbability of having, mote than 'one woman per 

i ■ . . \ :■ ■ ' ' ■ ■ r' ■ - .- _ _ y ' 

V , course session iS increased; training bf faculty* 

and stadeiits to, 'be aware of the stefedtypirig .pro- 

■ . ■ " / ' - ■>-•,■■•.■■ ^. •. ' : : 

• cesses which affect "token" women and minor it ieS.^ 

.-. 1 ^' ■ '■ -' _ - 

- and td help them change their behavior and/or to 

readt apprbpr lately to be the victiwof such 

stereotyping. f 

€. Training - Sponsor ship/Menrfer ship . . 

1, Problem: Male faculty less wi|l-ing to serVe as sponsors/ 

mentors for female students than, fdr males*. 



ERIC 



■ ■ \ ■ ■■ -33-; 

Ehcoura|ement_of . 8 relations, 
possibly workshops to discuss specific problems 
. . in thesfe relatidnsHips (e.g.^ fear of it being 

viewed as a:"sexual interest in the f^aie); 
/ helping male faculty become more comfortable in 
. wrkrng with' females; 

2. Problem:; Lack of female faculty to serve as rple models 
' ' ' . arid mentors, \ 
» Solution: Efforts to hire mdre'women at the seniot>f acuity 

; level; bringing in setridr wdtheri as visiting profes- 

• sdrs; ericduragirig cross-iristitutioh 

to better utilize the relatively sfiall supply of • 
senior women. 

1^^^^^ Problem^j; Wp^n faculty wi£h "queen bee'^syndrdme uriwillirig 
">^^f'^-t^^'&etve as role tnddels dif meritor^ fo;: other 

wdmeri, . 

Sqlutibn: ^Training programs for women^Senior faculty to 
acquaint them with . the importance of support! 
•systems fdr ydtiriger women arid with ways to mple- 
merit them, without a threat to their own p^ition. ' 
4. Problem: Difficulties: in developing adequate faculty con-^ 
.tact' with part-time students- sd that they can 
, . receive the same kinds of iriformal prbfess^nal 
' develbpmerit , as do .full-time students^ 

. ' ■ , * ' - ■' ' ■ - - . - •■ ■ . . 

Solution: Better understanding of all the reasons why women 

» " ■ _ • \ • _ ; _• ' _ _ :. • • ■ : . 

are ^more likely to , be part:=J:iiiie stud^rits (see 
' - .. _ Aft)'; prdvisiori of suppbrt (both financial and ^ 
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. X via services like chil<f care) that will make it - 
• ^ ' ' possible for mpr^ women students to attend full 

^ time; counseling to sensitize studehts and faculty 
- V to the extent and importance of profess ibhal 
.. ^ de ve 1 o pmen t I ea r n ed f rdm b u t -o f - c 1 a s s r o dm c o h- 

tacts; development of special programs irtiere 
part-time students can work 'with faculty as 

I. research assistants. 

-• --" - - . -■- ■ ^ ■ - . ■ • ■ - . ■ 

5« Probl,em: Difficulty for women students :tb develop networks 

•-i: with other women Sharing their prof essiotrai 

v interests^ pro^btems, and concerns* 

Solution: Deveiopn^nt, through A^RA or other similiSr 

" brga|iizatidns, of more active prbgrams for women 

: . students. . • 

Problem: Lack of support and. encoaragement for womeii and 

minority .students interested in -doctoral riSearch 

in areas such as wbmeti's studies arid black studies 

• ' ^ or fbr the development of alternative, theoretical 

. ^^odels that chaiietige traditional thinking. 

Solution: Small grants for such research. 

II. First Five Pbstdbctoral YeMs - 



A. Pbstdbctbral Education 




' * Problem: Lackz:6f postdoctoral tritining prbgrams or intern- 
• shipS|fOir women in educational research. 



Solutibh; Design arid fuHd suph programs j^^plrovide financial 
incentive^ to reseaj^iSS' :and development centers, 
' . . emplo^rs;, etc., to j|rdvide pdstddctbral ihteni--/^,^^^^ 
ships for i^omen researchers!. . ■ 



)B. Initial Job -Placement J^,'^:^^^^"^ ^ • ♦ : : 

. 1. Problem: Selection ,c%xter:ia. and vj.ob: poLic^ieis that .^assume 
' . the traditional vSiite male life-^ltyle. 

■ ' ■ i . . .. • . ^1 . 

Solution: -Review of job criterii^ include only items 

• relevant tor job comfetency;^ more flexibility i^^ 

■.. . . ■ .:: : ' : ■ , ;■ / :, : ■ 

job structuring;-^ prbyision' of prbgram3> arid ser-\ 

• ■ ■ ; ■ ■ ■ .1: ■ , ^ ■ ■ ■ _" 



' 1 . vices (e.g. I child care) -that will make; ijt rj!. 

' easier ...for wom^n to accept employment. . . , f 

2. Probl-em: Woinen with training and.^experience: identical to 

men hired for lower .level jobs, or fof less salaxy 
at the ^ame leV&l , thari -iheri. . 

. ■ ■ ' ■. ' ' ■ ■ V • ■ ^ - • * ' V. •. 

— - - ■ - z 1 : - - - . ; . ' : , ■ 

Solution: Review of hiring find satary practices; training / 

. pf ogi;ams to sensitize prospective .employers ,t:'o 

; .. " ■ ; 4, , ■ . ' . ■ ■ ■ • ' . ' ' 

the, kinds of sek-stereqtyped expectations (e.g^, 

■. ' . ■,^ ^ - - ■ ■ - ■ . -■ . ':■ -■' ' ''^ - ■ ^ ■ V 

- •TOmeri's work commitment) which lead to 

• ' ■ ■■ . - . ;■: ■ : ■ , 

: -^h. . ■ : - : / . • ^ : ■ 

thiis . X , . • 

^ \ : : ^- ' ■ 

3. ' Problem: different job expectations for males and females 

, (e.g. , wpmen are more^'ijiter^sted in teaching than 
\^ . ' iri research). .'^'r 
Solution: Training, programs to sensitize prpspective em- 
players to isex-stereotypes which Junder lie such ' 
dif']|ereritial expectations. 



4i Problim:. Women* s lowers expectations for their- owS cuvkexs 
- ' '■■ ^ and/or . the 'Will ingneseT to let their career be 

:^ ^ secbndpr^ to that of their spouse. 



Y 



Sblution: v.Bett information about career opj^r^uhit ie6 
foti womeSvin edacationV 

salaries, care^fer success'bf women now'in field,' 

^ 5. Ptdblem: difficult ied associated with, beirig-^ocialized into 

... ^ ; - . •. ■." • _ ■' ' .'<.'. \)' ■ . .'; "y' . - V _ _ ■■ >_ 

a hew career and /or into diff^r^ht status; par-^ 

: . ticular difficui ties for the solo or token women 

- in an eiaployinen,t setting or group. v ^ 

Sbiut ibti: Ehcburage emplbyers tb^ special efSbrts to . . 

- . ' ' r;^ * s help, pew women etoplpyees- learn about the job; s 

assign senxor female or male staff to work w,S.th 
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in the occupatibnal sbcializatioh bf liew 



V ^"v'^ .women employees; provide incentives for senior 

Staff spdhsbrship/mentbrship of' new femaile 
employees; provide financial incentives for ^ 
■ ' large instvtutibriSj centers^ labs ^r reg 

grbups to hold workshbps and traihihg sessions 
- *tb facilitate the proJessibnai development of 
womien researchers; encourage professional:^ organi-- 
zatidns (probably by providing financial suppbrte) 
! to design ^hd develop informal reg or 

^ topical' networks for women new to the field. . 

:. of educational research. - 

■•■ ■ _ • ■ ; ■ ■- . ' 
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Early Career Defvelopment ^ • 

1. Vtoblem: Re^ceivitig researcli fuhdiri little or hb 

published^ resjparch. ; ; i ^ ' yr \ . 

^ ^ Soiutibn:^ Funding;, agenci^ should be encburaged to Earmark 

• '■ a Small percentage ;of the^ funds 

' ; to be given only to indtviduals whp'hav^e received 

* ^ the : doctorate Kith in the preceding five years ; 

2* Problem: ,For researchers employed in colleges arid other- 

' : settings whe^re they must teach as well as do V 

-■ ••■ ■■■^ _ ■ '^S^---- -- J ^- 

rese^j^ch, balancing the initial demands of both . 

- developing new* courses for teaching and^operiirig . 

■■. : 5 new research areas ; ' 

Sblutiou: Special pretehufe sabbaticals, fbr" young researcher^ 

'-*-■■-■'■.■ 

^ to provide/d semester: free from teaching resppnsi- 
bi^lities sd they cari cdriCeritrate bri their researcli.- 
3. Prbbleni: . Becoming aware of iristitut ibrial ahd/br depart- 
: ; , ' men^tal systems ^nd pr^ctice^ iStich may sujppOT 
researchers (e.g. , availability of personal' 
research furids, mbriey to jtravel tb profess ibrial 
meet irigs,^ etc. ) arid hpW to obtain this help. - 
SolUtiorii Departments having such special funds should be ^ 
monitored to see that ^their ay^lability jLsf • " 
announced tb all iri writirig arid ribt verbally 
communicated via the '*old boys hetwbrk," 
Professional organizations could provide travel 



if. ....... . : ' ■■. 
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/ funds t<J;^^ presenting' papers if, 

the4t^ iristitutiba abes hot provide such helpi. 
4* Problem: • ^eveidjpirig prbfes&ional relafcionshi 

researchers vho will serve as men$;QrS::55ti^^^^ . 



'Sponsors:. ■ ... . '■ 

Solatioti: S^e 1I,B.5 abbye/ Prdfessional organizafci^ 

ppuld act as a c|.earinghduse to put young re*- iV . 
searchers from inBtitujE ions Wher^--they arfe^ tt^ 
able to^ find such Bupport^ln tbu^h; w . 
viduals >7hb can act in ttiis role, 
. 5- Prbbleii; . ' peyei'Sping netwb^s of contemporaries who shSrie *- 
* similar professional interests and/br^simliar 

problems of prof ession^l. development • ..' 
^ Sbliitioh; Fiihdihg agencies cpulti spp^^^^ annual or'sjemi- 

annual cditferences! for il^^^^ receiving: 

grants from ^hem for. research .relating to women 

. a ■ ' ■ ■ ■ ' 

..' .:/: ■ , ' and/br for wbtnen researchers. The' purpbi^^'-.b 

. thesi conferences would be to allo^^- tlie indi- 

Of^: viduals to share their interesti^^s 
, : a nonjodgmentaty mutaally suppo 

to learn fr<Mi -jBa^^^^^ 
^ lihkagiss vitft.otfier re fiearChi6fs for possible- 
future collaborative work, • 
6. Prbbletn; Diffittulty in being funded. jEbr research reiatfing. 

; toVwmehi; arid/br for research .that chaj.lenges 

i , .ttSditidSai: practices . 
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Sblotion: -Funding agencies should dejpigriate a certain pro- 
port ion of their grants for fiseafch teiating 
to women and/or for innovative research tfiat 
challenges trad it idnai practices. 

Problem: Coping with the dbul^le bind of being botiS young • 
and female; working witll male peers: 

Solution-: Focus attention on prpfessional skills and 




competencies; -be t^sk-btierited, 



lil- liit^nrmediate Prof essiohal Years . 
Making Career Transitions 



1. Problem: 



Solut ion: 



, :_ _ _ _ ; - -: ■ ... » • ■ 

Developing new^:skills (^uch as administration 

- .- ' ' ■ ■ ■• 

and budgeting) heeded $br upWi^rd mobility and/br 

• . ■ ' -'\ ■ . ■ -J 

Status trahsitibhs. V 

Prbfessiohal organi;2ationd i or funding agencies 
could, sponsor. workshop|r'^ or training programs ta 
increase the reseatch. m|ihagemerit skills . bf vjlpmen; 
internships in research aymihistratibn in 



2. Problem: 



agencies and Tesearch^ent^e^s'. 

_^ _ ■ i:_ '''^U^' ' -> ■ '- •■ ' - ■-■ ■ 1 ■ 

Keeping up-to-date ?iri ztfea^S/bf special^/ research 
interests. ' ^i: ^ ' 



- - , <^ , , - ^ -.1, . - J ^ V - ^ ; - . 

Sblutiori: Cbhtihuihjg prbfesdibhal education act iv:i 



in 



cbll^ges; trdfhihg pr^jjgrams h$ld in conjunction 
with pro fesai^nai .meet ingjs;; lor ih^ in 
institut-iotiS t^at do not. provide sabbaticals^ 



funding -j^gertcieS' Cb^lc|f^^ awards ; for wbmen 



tb participate in pro 



to. improve and update 
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their^ research ;^kill8. Special "ujiclating and 
' re8,earclr"rBB5try programs should be devised for 
- i.\ women Whd' have taken tiiae out for childrearihg 
-• and/br who have worked 'part time during- thd 

childrearihg yearii;! , : V' > > ^ ^ * 

..frx^blein: Supervising males, 'especially lEhose who may . 

. feel uncomfortable with or resentful of female 



Solution: Ttainirig programs for women reseatcl^ers who are 
project directors and/pr administrative inEerns 
to teach them about the interpersonal dynamics of 
such situations and the techrtiques for dealing 
i with them. 

Problem: Making institut ionai/organizatibnal changes for 
improved carper opportunities; making status 
changes within an institutidh or brgahizat ion. 
Sblut ion: Counseling programs for women considering career 
*/ > ;:7>,v^ to emphasize the positive aspects of 

; :;X making career changes and to lower fear of 

success.;: internships butside- the" organization 
fbr women who have been sel-ected. for status 
changes. 

bifficutty In being evaluated for teriur.e br :bt.her 
status change if research has been in ah area V.^ 



Problem: 



but9ide of those' typicaiiy done in the department 
or institut ion (e,g, , ^meh's studies or rion- 
traditional edlicatibri) . » 
Sdl,utibri: Evaluation fr,6m expert institution 
; (funding agencies and/br professional brganiza-: 
^ tions could serve as, a clearinghouse tb identify 
« ' indiviiluals: *hb could assist irist itut;ions with 

• - such assessment) • . * 

Problem: . Biecbming visible in the prof esaioa " 
Solution: Active participation in prbfessibrial brgahiza- 

tions; present papers and participate in other 

' ■_ '• ' . ^ - ' ■ ■ ■ ■ ■ ■ ^' ■ • . 

ways in the meetings of professional organiza- 

- tions; use mentor, sponsor, and network contacts, . 

' ^ , * ■ _ _ _ '■■ 

Problem: Helping other women achieve prbfessibnal 

recognition, " 

-- - ^ ^_ ; ■■■■ ■ - _ _ _^ _ ' . 

Splutibh:... Serving as a* meritbr/spbnsor for younger women; 

>•■-■■-■- ■ ' _ ■ ■. 

involving younger women as research collabora- 
tors in professional* orgahizat ion prdgrami arid , 
activities; helpirig younger women cbht act other 
isearchers tb develop their own rietworks. 



r. 



"42- 
y' References 



Amerigah Psychological Assbciatibn. Barriers to Research in Psychology; ..f' 

Repbrt bf the Task Fbrce on Women Doing Research. n;d; ' « - 

Astin, S;, & Bayer, A; E. Sex discr iminatidh in ac-ademe. Educational 

. Record , 1972/53, lOl-llS. - 
Bayer, A. E,, S Astin^ H. S'. Sex differenced in the academic reward - system 
' ^rtence , 1975 , 188, 796-801 . - . 

Blaska, B. Women in academe— The need for support groups. Journal of the 
Natidhal: Association of Women Deans .^ahd^XbUnsel or s ^ 1976, 39(4)^ / >- 
173-178. ' 

Brbdsky, A. Women as graduate students.. Amfer ic an P s ycho log is t , 1 974 , 
29(7) , 523-526. ^ . 

__. ■_ ■ ■_ _ _ _ -._ _L.J« _' ■■_ ■_ \~ - 

Brdphy, J. E., & Gdbdj T. L. Teachers' cotnmuhicatioh of differential expep- 
tations for children's classroom performance: Sbme behavioral data, 
" ^burtiaL q£ Iducationa^ Psychology , 1970, 11(5)., 365-374. 

iSartter^ A. M. , & Ruhter, W; .E; The disappearance df Jex discr imihafeidh in 
the first job placement bf hew Ph.D. "^s . LobvcAngelesi. California: 
, Higher Education Research Institute, 1975. 

Gostrick, Na , Feinsteini J . , Kidder, t. , Marecel, L. , & Pascaie, L, 
When st^Xsotypes hurt: .Three studies of penklties fdr s^x^role 
reversals, Jdurttal df Experimental Social Psychblbgy j 1975 j 11 ^ 
520-530. . 

Ekstrom, R, B, issues in the recruitment, professional development, pro- 
inotioni and remuneration of women faculty. In Gateways and barriers ' 
for wdtneri in the university cdmmuhity . Ithaca^ New Ybrk: Gbrhell 
University Press, 1976, 



ii 



, ■ , ; -43- ■ ■ .. ■ ' ■ . ■ ; 

Goldstein, E> The effect of _Mme-sex arid .cross-sex rote' models upon J 
^ the subsequent product i^3rity of scholars; Papet presented at the - 



Eastern Psychoiogicfi As^ociation.Annual Mee|ing,'»^a^^ cV 
March 31, 19Z8. # ' 



Gdrddrij F. E.^ & Stroberi M, H>*: , Bringing vomeri into loanagement^ ^ > New Yor^: 

• - : — - ■. . ■ ■ ■ ' : - ^ . ■ ^ 

' McGraw^-Hill, 1975. " ' ^ - 

Graham,, p. A. Women , in acadethe. Scienciy 1970, 169 , 1284-1290/ ^ 
Graham, P. A. Status trahsitiohs of wpmeri students, faculty, and admirirs- 
, trators. . In A. Rossi S A. Caldgrwbod. (Eds . ) , Academtc women on^^he 
move. New ^ork: Etusseii ; Sag^ Foundation, 1973. 
Herinig, M, , & Jardini, A. The m'iriager ial woman . New York: Anchor Press ^ 

Kariter-, R. M. Wdmeri arid the structure of organizations: 'Explorations in , 



. theoty and^behavior. in R. Miilman & R. M. Ranter (Eds .), Another 

v pice , : Fem i n is t per s peeti^ s-oh spci^ life ana\^3bc ial science « 
' New York:. Anchor Books* 1975.; | . : - 

Lipmari-Blumeri, J. , Stivers, P. E. , TicHSyer, A. R, , & firainard, S. - " . 

■.' : J:..iJ ^ 

Part icipaciori of women -m the edac at icTnai research community. Educa- 
tional Researcher > l'975/4(6)^^-14. - ; , 

Malkiel, B. Gi, & Malkiel, jL A,. Male-female pay differerit ials in prof es- 
sidrial employment. The fflneiricah Economic Review , 1973, 63^ 69^3-7e5<^ 

McCarthy, J. L.*, & Wolfle, D. Doctorates granted to women and minority 
group members. -Science, 19.75, 189 , 856-839. 

McNeai, S. P. , ;McKinip, J; , DiMiceli, A/ j: , Van Tuine^^ & 

• Barrett,' G-. Social psychology job applicants: Normative in format ion 

• ' _ - "-i: '■ , ■ - - _• •• ' , ■ ■■■ ■ 

arid the question of sexism. PeraonaLity' ^nd Snrr/^l Psychology Bulletin 

1975,^ J,, 570-574. , , ' . 

• ... • ■ . ' . . 



NI£/AERA» 




am to: Increase thp 



V Participation of Minorities and Wdmeti in Eijjuc at ion Knowledge P 

; . * and TJtilizatiohi December^ 17^^1976. : . ' • : " *^ 

". ^ .. . ^ ^ . . • . , ■ . _ ^ ■ ■ - • • .. 

^ . Robihsbhi :L^ R. ' Institution in the status of 'aca^emac women'. ' • * 

. ; _ ■ - _ f- _.:_-v_; i'-M'V, ... \_ : __ ' 

. In A, Rossi & A. Caiderwood (Eds:), A c ad^ ic.womQn oti the mbVi . Nevr - 

York: Russell" Sage.- Foundat i'oti, 1973; , 

S^hjiler, B.' "nie acad^ic women:- Why women heed le'Ba pay Jwd oth^f 

myths).. * The Chronicle of Higher EdacationV ilarch 12, 1373. 

S^^ L. W. - Mathematics a§ the critical filter in education atid employ- 

t ment. Collpquium paper presented It the University of California, ^ ♦ 

• : Berkeley, November 29^ 1973. 

^ SbljDmohi L. C.« Do ypmeri graduate students get a raw deal? Paper pre- 

. sent ed at the Public Choice; S^^iety, New Haven, Connect ic 21 ^ " 

"■ '.. " • ' 1^74. . ' • : . '\ _ 

Sophie, J. Women as scholars. Agerican Psychblbgiih: ^ 1974, 29^(7), 529^5^1-; 
Tittle, C. K. i Saario^ T. , & Denker, E. R. Wbtaen in educational 
research: Their status from student to employee. JEducatipnal 
■ R es e a rcher , 1975, 4(6), 14-25. j ^ ' 

. 'V Tro M. Aspects of American higher gdu^^ 

' California:' Carnegie Council oh Policy Studi^es iS Higher Ediiqatronv 

■ _ • " , - .■ . . « ■.. .■ . 

, Tofts University*, jdetlg o Grant Report,. July 1 , 1976-December. 15, 197*. 



ERIC 



